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The CCCC Committee for Effective Practices in Online Writing Instruction (OWI) upended 

common assumptions in placing accessibility, inclusion, and equity at the forefront of its fifteen 
principles for quality OWI in 2013. The first principle states that “Online writing instruction should 
be universally inclusive and accessible.” This tenet is so crucial that it shapes all of the other 
principles and receives extensive consideration in the committee’s book Foundational Practices 
of Online Writing Instruction (2015). In Part 3, Sushil K. Oswal, Susan K. Miller-Cochran, and 
Michael W. Gos explore how to create inclusive online writing courses for disabled, ESL, and 
nontraditional students, respectively. All three authors explain that OWI teachers have a legal and 
ethical responsibility to make their courses accessible so they can meet Americans with 
Disabilities Act (ADA) requirements. They also contend that educators should radically change 
their approach to course design and place inclusivity first, rather than devising “quick fix” 
accommodations for certain students after classes begin.  
 

In keeping with the CCCC Committee’s thinking that accessibility is the key principle of 
OWI, scholars have theorized diverse pedagogies centered on creating accessibility for different 
student populations, such as women, minorities, LGBTQIA+ members, and the disabled. These 
teaching practices include feminist pedagogy, multimodal approaches, user-experience (UX) 
design, Universal Design for Learning (UDL) Principles, and queer theory. Composition 
instructors might understandably worry about “how hard it is to add one more item to the litany of 
multicultural concerns already facing the writing teacher…” (Alexander and Banks 174). As both 
scholars remark, the pedagogies outlined above may strike faculty as too time-consuming or 
difficult to implement if they are to accommodate the endless range of student diversity.  
 

While these pedagogies target a wide assortment of students, they share overlapping 
theoretical perspectives and concrete strategies for promoting student accessibility in OWI. Not 
only do these pedagogies complement one another in the online writing classroom, but they also 
display a flexibility that allows instructors to adapt one paradigm or multiple approaches. They 
can be modified and combined depending on the course topic, writing modalities, and assigned 
projects. A good place for writing instructors to start is to use specific teaching strategies 
that promote accessibility, which include the following: 
 
 Creating course materials with diverse perspectives 

 Designing class content, images, and lectures to include a broad demographic range, 
making inclusive resources on the course topic available to students, reminding 
students that they are sources of knowledge and can construct it together, and inviting 
guest speakers to hold conversations with students 

 Producing class content in accessible formats  
 Generating videos with text captions, recording synchronous classes for students to 

watch afterwards, scanning PDFs or finding ebooks of readings for screen readers, 
and devising a “one-stop” syllabus with clickable links to all course content   

 Offering alternative assignments and flexible due dates  
 Crafting forgiving course policies t0 accommodate students in challenging situations, 

regularly contacting students struggling with course material, providing flexible office 
hours in multiple formats, give students choices for fulfilling assignments so that they 
can meet their academic needs and interests, and writing assignments, handouts, and 
rubrics in transparent language that clarifies the grading process   

 Appealing to all sorts of learning styles  



 Packaging course content so as to engage multiple learning styles (see Borgman and 
McArdle 47), using multimodal approaches that incorporate visual, written, and verbal 
elements, adding group or class activities that promote collaboration on a shared 
project, and delivering course content in several formats (video capture, Zoom, 
PowerPoint, discussion boards, and more)  

 Building safe(r) spaces for students 
 Creating a video welcoming students to the class, setting “ground rules” for discussion 

with student input early in the semester, asking students to produce personal web 
pages or videos introducing themselves, starting class with brief written or oral check-
ins about student well-being or course content, dedicating an online space where 
students can ask questions or hang out together, and considering how minorities, 
women, and LGBTQIA+ students can be silenced in digital “safe” spaces 

 
However, Oswal and Meloncon also advise learning the underlying theory behind inclusive 

pedagogies in OWI and treating accessibility as a dynamic process, rather than as a series of 
criteria on a checklist. Instead of being a strict set of rules, these pedagogies all aim to 
increase student engagement and build community in online writing classrooms that may 
otherwise feel alienating. Instructors can design fun and accessible projects that students will 
enjoy doing, such as playing with online identities (Alexander and Banks), performing remote 
community engagement (Chick and Hassel), and using social media tools (Vie). The OWI 
research shows that the time composition instructors take to design accessible online courses 
upfront will improve students’ learning outcomes, sense of community, and facility with 
technology. 
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